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ABSTRACT 



As college and university professionals prepare for 



the 21st century they need to be cognizant of the student population 
they Will be serving and how to maximize educational and 
developmental opportunities. No one theory adequately provides a 
comprehensive explanation of the processes that manifest themselves 
during the college experience. All theories and theorists, regardless 
of magnitude, have made their own particular contribution to the 
field of human growth etnd development. Each contribution aids in 
describing the various processes of growth and development. One 
ongoing process for all individuals is that of satisfying personal 
need deficits. Understanding personal need deficit satisfaction 
requires the acceptance of the premise that &ll individuals are 
unique. The uniqueness of individuals is not a new concept for 
student affairs professionals. The concept of beaance provides 
student affairs professionals with a beginning for understanding and 
explaining the growth and development phenomenon that occurs in late 
adolescence and early adulthood, especially during the college 
experience. Balance is a psychosocial phenomenon whereby an 
individual assimilates and incorporates new information and 
experience in order to satisfy existing need deficits so as to pursue 
a state of homeostasis. Balance is a multi-faceted phenomenon, a 
state of being. For college students the concept of balance means 
that each student individuailly makes the necessary adjustments and 
adaptations to optimize the college experience. (ABL) 



* Reproductions supplied by EDRS are the best that can be made 
« from the original document. 
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AB8TB&CT 

It is redundant to note thm developnent of hunan beings is a 
multidimensional process. Theorists, in general # have provided 
fairly aoeurate descriptions of how people grow, develop, and age 
throughout the life span (Maddox, 1987; Whitner, 1988). Even 
though the number of developmental theories have increased over the 
years, there are degrees of overlap and duplication among them. In 
addition, most theories address a major life eve-^t or a specific 
aspect of a person's life with a focus on physiological 
development, eognitire development, or the influences of culture, 
environment, or the ethos of a society. The purpose of this paper 
is to examine how some theories and some student affairs 
professionals believe human beings grow and develop during a 
specific life event or a right of passage — the college 
experience. K recommendation for viewing this particular 
developmental period or life event is also made. 
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THB PHBHOWKNOH OF OOLLBOB 8T0DBNT DBVBMVlfBHTS 
A FSB8PBCTZVB OF BAZAHCB 

Tho aost widely roeogni8«d perooptions Qt college student 
development are those whleli are primarily based on the 
developmental needs of late adolescence and early adulthood. 
During the past few decades, two theories — Piaget's structuralism 
and Brickson's funotionalism — have provided the basic foundation 
for which to explain human development during this time f rame. 
Also, during this time, there have been theoretical additions, 
alterations, changes, and suggestions made. Today, there seems to 
be a silent consensus that each new theory of college student 
development or each new theoretical addition, change, or suggestion 
makes an impoz tant contribution in explaining how students grow and 
develop during their college experience. Therefore, it may be 
hypothesized that there are no comprehensive theories, nor are 
there any single theories which adequately provide a total 
explanation of the growth and development processes of college 
students. Zn general, most theories focus on different variables 
or different aspects of development during the college years. 
However, there are some theories and some theorists who have had 
more influence than others and a greater impact when defining and 
describing what happens to young people during their college 
careers • 
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student «f fairs prof«s8iQiiaX«# aooording to Xnafalka&p, 
Widiek, and Parfcar (1978), liava important vork to do and prida 
tbamaalvas in getting it dona. Bovavar, tha oonsaguanoa of tliia 
demanding vork ia tbat it laavea atudant affairs profasaionala 
littla tine for theorising. The laok of theorising translates into 
an inadequate blueprint for a vary eonplez job. The authors noted 
that one of the pioneera in student serviees, w. H. Cowley (eited 
in Xnefelka&p, widiek, and Parker, 1978), pointed out "...that 
student services professionals are currently struggling vith thn 
same problems that affected them twenty-five years ago, and the 
confused and irritating situation of the past has continued to 
prevail" (p. vii) . Since Cowley's statement the number of models 
and theories of college student development has grown, increased 
a^d, in some instances, have been reissued. Yet, the proliferation 
of college student development models and theories has not been a 
panacea for student affairs professionals. Instead, a new or 
different situation now exists. Xnefelkamp, Widick, and Parker 
(1978) stated s 

Clearly, we no longer lack models of college student 
development. We have models, many of which represent 
careful data-based effort. What we also have are aeveral 
mew problems s (i) how to keep up with the knowledge 
explosion; (2) how to make sense of the many models i and 
(3) after underatanding them, how to translate them into 
useful and helpful tools in our work as student personnel 

ERIC ^ 



profttssionals. (p.ix) 



Cblcksring (1969) b«Ii«v9d th* Bodarai cation of aooioty craatad a 
davalopnantal pariod that did not pravioualy axiat. Ba atatad that 
•■Extanding from aga aayantaan or aightaan into tba niddla or lata 
tvantiaa^ tba pariod ia diffarant froa adolaaoenoa and diffarant 
from adulthood and aaturity" (p.2>* Chiekaring vrotas 

A davalopffiontal pariod of young adulthood doaa aaen to axiat 
nov, a pariod during vhieh eartain kinds of ohangaa ooour or 
Btrong potantial for auoh ehanga axiata, a pariod during which 
cartaia kinda of axparianeaa aay hava auhatantial impact. 
Thia pariod marita apaoial attantion baoauaa mounting avidanca 
indicataa that pattama astabliahad at thia tima tand to 
paraiat long into adulthood. And haoausa ao many young adulta 
vill mova through thia pariod in a eollaga aatting, it marita 
spoeinl attantion ao that institutions of highar aduoation can 
battar aarva aooiaty and mora af faotivaly halp young parsons 
mova produetivaly from adolaseanea to adulthood, (p. 2) 

To aupport hia baliafs, Chiekaring (1969) proposad a theory of 
eollaga atudant davalopmant that poatulatad aavan major araaa of 
doTalopmantc eompatanea# amotiona^ autonomy, intarparaonal 
ralationahips, purpoaa, identity, and integrity. Chiekering eallad 
theae araaa ■■...▼eotora of development beoauae eaeh aeema to have 
direction and magnitude — even though the direction may be 
esspresaed more appropriately by a apiral or by atepa than by a 



Cartain oonaitions D««d to mximt on a eoXl«g« campus for tha 
sastary of aaeb yaetor, aooording to Cbiokaring Ea 
hypotbasisad "...tbat aaob oollaga can aooaXarata or ratard 
davalopmcnt in aaeb vaotor, and paat rasaarob auggasta aix aajor 
soureaa of influaneat (1) clarity of objaotivas and intamal 
consiatancy, (2) inatltutional alia, C3) curriculum, taacbing, and 
avaluation, (4) roaidanea ball arrangamanta, (5) faculty and 
adminiatration, and (6) friands, groups, and atudant culture" (p. 
144) . 

Cbiekaring (1969) anviaionad collogaa as davalopmantal 
eommunitiaa. Ha combinad tba naada of a atudant 'a paycboaooial 
pbasa of davalopmant vitb tba anvironmantal damanda of a oollaga 
community, widick, Parker, and xnafalkamp (1978) stated t 
Cbiekaring 'a model of student development, 
%'aile psycbologieally sound, is not tba vork 
of a "pure** developmental psycbologiat; it is 
tba work of an integrator and ayntbasist. Ke 
baa logically combined exiating tbeory and 
evidence extrapolating a pattern of 
developmental ebangea in aucb a way as to make 
tbe role of tbe college environment more 
apparent in tboaa cbanges. Cbickering is tbat 
rare entity, a acbolar-practitioner vbo stands 
between and joina tbeory to practice. 
Altbougb tbia bridging role is vitally 
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iBportLBt, it is not vittaottt liabilities. 
D«v«lopm«iital psyobologitts will find gaps in 
his dalinaatioa of studont dovolopnunti 
praotitionors vill want aoro spoeif io guidanea 
tban Chiokaring'a work provides. Givan his 
purpose, however, bis vorfc rmx ets oareful 
and systeaatio tbougbt and stands as a najor 
contribution to our understanding of student 
developaent. (p. 20) 

The Dost critical theories of development in late adolescence and 
early adulthood, according to Giddan and Price C1985), are the 
psychosocial (adaptional, saturation, or stage) and the cognitive 
(ego and aoral stages, character types) theories. The authors 
provided an excellent overview and synthesis of the numerous 
classifications of developmental theories related to youth as they 
struggle in an attempt to explain and describe what happens to 
young people during the college experience. The complexity and 
difficulty of eorting through anu making ssnse of the mase of 
theories is exhibited by Giddan and Price as they titled the theory 
synthesis chapter of their text, ••Student Developments Uncertain 
Knowledge** (p. 23). Searching for the ultimate answer, the authors 
suggested t 

Zf we have a hasy blueprint of a new stage or pair of 
stages, ...there may be a pre-adult stage of cognitive 
developaent roughly froa ages 16 to 22 or, if we divide 



K«iii«toB*s youth stag* txom 1« to 25 into two poriods, v«i 
may havo ono ataga vhieli ia pra-adult (froa 16 to 20) and 
a aaeond ataga praoading and inoXuding adult thinking 
(from 20 to 24), both atagaa biaaotad by eollaga. (p. 32) 

Explaining and daseribing tha oollaga atudont davalopnent 
phanonanon may ba an impoaaibla tank. Giddan and Prios il.M) ara 
not alona in tbair quast. According to Astin (X964), moat 
invaatigatora who atudy tha highly divaraa problana ralatad to 
atudant davalopmant f raguantly do not look at tha aana variablaa or 
amploy tha aama raaaarch mathodologiaa. And, if thay do, thay 
oftan usa diffarant taxminology to diacuaa and daaeriba tha 
variablaa or outcomaa. Astin atatad that xEvan a casual raadiig of 
tha axtanaiva litaratura on atudant davalopmant in highar aduoation 
can eraata confusion and parplazity*' (p. 297). Zn an attanpt to 
reduca or raaolva tha confusion and parplaxity, Astin poatulatad 
•••••a thaory of student davalopmant, labeled the student 
involvement thaory, which I [Astin] believe ia both ainple and 
comprehensive** (p. 107). The theoriat commented s 

Ky own interest in articulating a theory of atudant 
development ia partly practical — Z would like to bring 
some order into the chaoa of the literature — and partly 
aalf -protective. Z am incraaaingly bewildered by the 
muddle of f indinga that have emerged from my own raaaarch 
in atudant development, reaearch that Z have been aagagad 
in for Bora than 20 years, (p. 207) 
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Thtt traaitionaX psdagogieal tbaorias of •dueation providad Astin 
(1984) with tha sajor iapatua for hia •••••to axamiaa tbasa inplioit 
padagogioal thaoriaa and aboir hov tba thaory of atudant invoXvoBa&t 
can balp tia tbam sora diracti? to atudant davalopnant" (p. 299) . 
Astin raiaad tha quastion, "Xn what way doaa tba tbaory of atudant 
invoXvasant raXata to tliasa traditlonaX padagogieaX thaorlaa?" Ha 
than pr^vidad an ansvar to hia oim quastlon Ifry saying, **Z baXiava 
tbat it [invoXvamant thaory] ean pzrovida a Xink batvaan tba 
variabXaa anpbasisad in tbasa [traditionaX padagogieaX] tbaoriaa 
and tba Xaaming outcomes desired by tba atudant and tba professor** 
(p. 300). 

Josapb Xats (oitad in oiddan ft Friee, 1985) recognised tbe 
need for a eomprabensiv^ tbeory or an integration of tbeories to 
expXaia and describe atudant daveXopnent. ConiBanting on Oiddan and 
Price's effort, Kats stateds 

Tbe autbors envisage a possibXa unified tbeory of atudant 
deveXopment. sucb a tbeory vouXd bave aany components 
and vouXd inoXude tbe differing perspectives of 
investigatora vbo focus on cognitive, esotionaX, and 
environmentaX factora. It vouXd embrace muXtipXe 
tbeoreticaX systems, sucb as tbose of cognitive 
psycboXogy, psycboanaXytic psycboXogy, Piagetian 
payoboXogy. It vouXd integrate different metbodoXogioaX 
approacbes ranging from aurvey researcb to ease studies. 
Sucb a ayntbeaia is as yet unoompXetad taak. But tbe 
autbors aaka tba cbaXXange very oonvincingXy and take 

li) 



••v«ral inportmnt sttps tovarOs a syntliftsls. mhiXm -^lany 
othtr 0tuai«:« bava dona tbair bibliographieal obaiaanoa 
and providad aurvaya of tha litaratura, tha autbora 
attanpt to aebiava a tbaoratloal intagratioa. (p. vii) 

Tba paucity of raaaareb to validata tbaoratloal Bodala of young 
adult oognitiva davalopmant ia undaratandabla, aooording to Ifinaa 
and Ritobanar (X986). Tba autbora atatcd, "Tba fiald ia raally in 
ita infaaey. In addition^ tba aodaXa ara fraguantly oomplax and 
aaaaasmant ia tima oonauning^ axpanaiva, and idiosynoratio** 
(p.xii). Pros a atruoturaliat'a point of viav, tba autbora 
prasantad a vealtb of information ralatad to eurrant tbaoratioaX 
parspaotivaa of young adult oognitiva davalopaent. Sovavar, tba 
autbora atatad tbat tba tbaoratioaX parapactivaa naad to ba taatad 
must and vitbatand tba rigora and damanda of raaaarcb* 

A raviav of tba litaratura wbieb foouaad on tba oonoapt of 
baaing atudant prograaa on tba davalopmantal naada of eollaga 
atudanta^ aa bypotbaaiaad by davalopnantal tbaoriaa of adolaaean'^* 
and young adultbood, waa eonduetad by Tbraabar and Bloland (X98») • 
Tba autbora aougbt ampirioal raaaareb artielaa tbat inoludad tba 
implamantation and avaluation of tbaory-baaad atudant davalopmant 
intarvantion progrema. From tba vaat amount of Xitaratura tbat vaa 
aerutinisadf tba autbora found onXy a amaXX proportion to ba 
raaaareb baaad. Tbraabar and BloXand ooneXudads 

AXtbougb tba atudant davaXopmant movamant baa groim^ 
tbara baa baan XittXa oritioaX commant on it, aXnoat no 



II 
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MiftlyslB of it» priaoiplss and pr«e«pts, and sesBt B«xtts 
b«tv««ii thttory mud prftotio*. student tfttv«lopB«iit 1» 
8tni99liiig for roeognltion in its ovn rigbt mm m 
logitiaato f iold r study, «nd it is sot yot elour tbat 
it has a solid soiantific foundation. A comprabansiva 
analysis of studant davalopaant rasaarcb ia naoassary to 
dataniina vbat is baing dona in tba fiald and if it is 
adaquata. Kp. 547) 

Evan tbougb tba litaratura raviav produoad a Baagar amount of 
anpirioal rasaarob, Tbrasbar and Bloland C1989) oomnantad, •■•••tba 
prepondaranea of vbat avidanea axista appaars to andorsa tba 
probability of a studant davalopmont affaot. Its dimansions and 
ooneoBitant variablas remain to ba unoovarad" (p« S53). 

Wbat ara tbaorists and otbar intarastad studant affairs 
profassionals trying to oonvay about tba tbaorias of studant 
dovalopnent and about tba fiald of studant davalopmaet in ganaral? 

Recapitulation 

Tbrasbar and Bloland (1989) observad tbat va naad aaplrioal 
avidanoa to support vbat appaars to ba a atudant davalopaant 
affaet, avan tbougb ita diaansions and aoooapanying variablaa 
ranain unbsovn. Tba scant anount of raaaarob ralatad to studant 
davalopaant is undaratandablaf aaya Kinas and xitcbanar C1986) . 
Tbasa autbors oontand tbat tba fiald of studant davalopaant is too 
young and rasaareb vbieb posaibly eould ba aupportiva of atudant 
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dev0lopB«iit im too time oonsuaingf too oxpoiisivo, ana too complox. 

A lack of atudant davalopaaat »odala and thaorias no longar 
ttxiata, aooordin? to Knafalkai^, widiek, and Parkar (1978). Tbaoa 
autkora baliavad that today 'a probiaa for atudant affair* 
profassionala is boif to oonoaptualisa tha eurrant inforaation and 
knowladga. In tkair quost to azplain and dasoribe tba davalopnant 
of youtb, Giddan and Prica (1985) »aka an attampt to concaptualiaa 
tba currant information and knowladga by intagrating and 
syntbasising tba nu»-orou» and variad davalopmantal approaebas and 
tbaorias of young paopla. Tba two autbora vary aatutaly auggaatad 
tbat a new or different pbaaa of deyalopment way exist between 
adolescence and young adultbood. A comprebensive tbeory of student 
development, according to Kats (cited in Giddan 6 Price, 1985), 
would integrate and embrace tbe multitude of tbeoratical systems of 
buman development. Kats stated tbat Giddan and Price make an 
important contribution with tbeir syntbesis towart a comprebensive 
tbeory of tbe development of youtb, but be added, "Sucb a syntbesis 
is an as yet uncompleted task" (p. vii) . 

Astin (1975) presented a tbeory of student development wbicb 
be contends is botb simple and comprebensive. However, be later 
states, "I am increasingly bewildered by tbe muddle of findings 
tbat bave emerged from a/ own researcb in student development..." 
(Astin, 1984, p. 297). Even so, Astin believed in-olvenent tbeory 
can provide a link between tbe traditional pedagogical tbaories of 
education and learning outcomes. 

cbickering (1959) combined tbe psycbosocial needs of collage 



ERIC 



11 

•tudants vitb tta« dmands of an aoadsmie •Aviroiuiant* Hovt */ 
widiek, Parkar, and Xnafalkaop (1978) aay tkat Chiokariag *•••• joins 
thaory to praotioa. Altbougk this bridging rola is vitally 
.'important, it is not without liabilitias** (p. 20) • 

Scrutiny of studant davalopnant litaratura ravaals that no ona 
thaory or oonoapt adaquataly or eonprahansivaly dasorihaa or 
dafinas tha prooassas of davalopnant which occur in tha livas of 
studants during thair collaga axparianca. Navarthalass, it appaars 
and nay ha arguad that aaeh tanat, princ^^la, ooneapt, and thaory 
of studant davalopnant sakas an important and uniqua contribution. 
Thesa framavork contributions, howavar, hava eontributad to two 
parplaxing situations for most studant affairs profassionals. Tha 
first has boan tha uncartainty of profassionals to doeiphor which 
thaory, coneapt, or modal is appropriata to implamant or adapt at 
a spacifio institution or in a particular program. Tha sacond 
situation, as rasaaroh auggasts (Thrashar i Bloland, 1989), has 
baan tha inability of studant affairs profassionals to produca 
axplicit and valid documantation and justification of tha 
davaXopmantal naads of collaga studants to othar highar aducation 
profassionals and administrators. 

Studant affairs profassionals naad to rathink and raavalu&ata 
thair approaehas to collaga atudant davalopmant. Xnstaad of trying 
to intagrata and maka sansa of tha numarous and variad thaorias and 
eoncapts of davalopmant, studant affairs profassionals naad to 
focus on how studants satisfy thair own parsonal naad daficits as 
thay grow and davalop toward and into young adulthood* A 
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psrspootiv* ttkat can aid student affairs profassionals as thsy 
prepars for tha eballangas of tha 21st eantury is ona that takas 
into account tha uniquan^ss of studants — tbair individuality — 
tbair diffaranoas. 

Tha Conoapt of Balanoa 

As oollaga and university profassionaXs gaar-up for tha 2l8t 
century, they need to be cognisant of the student population they 
will be serving and hov to nazimise educational and developmental 
opportunities. As suggested, no one theory adequately provides a 
conprehensive explanation of the processes that manifest themselves 
during the college experience. All theories and all theorists, 
regardless of magnitude, have made their own particular 
contribution to the field of human growth and development. Each 
contribution aids in describing the various processes of growth and 
development, one ongoing process for all individuals is that of 
satisfying personal need deficits. Understanding personal need 
deficit satisfaction requires the acceptance of the premise that 
all individuala are unique. The uniqueness of individuals is not 
new for student affairs professionals. The assumptions and beliefs 
(NASPA, 1987) that have guided and shaped the work of student 
affairs professionals for yeara list the fallowings 

EACH STUDEHT IS UNIQUE. 

Students are individuals. Ho two ooma to college with the 
same expectations, abilities, life axperienoes, or motives. 
Therefore, students will not approach collage with equal skill 
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aad sopbistioation, nor vill tb«y Kftke •qually good choieos 
about tba opportimitiaa aneountarad tbara. (p.XO) 

Tba pbanomanon of an individual 'a uniquanaaa in aaaking paraonal 
naad deficit aatiaf action vaa praaantad by Abrahamovics, 
Wbitnar, Sans, and NcXntira (1990). Tba prasantars nada tba point 
tbat tba afcilla of adjuatmant and adaptation ara ganarally 
aneountarad by atudanta in tba clasaroon. Tba studonta: 

...tben inductively transfer and develop tbesa akilla 
aitber on campus or in tba work-a-day vorld. Tba 
questions of "Bov mucb?** and to "irbat degree?" a student 
needs a specific to address a deficit is totally 
dependent upon aacb individual student. Tbe student's 
ability to determine, acguira, and balance a specific to 
fulfill a need deficit is an important step toward tbat 
student's development, (p. 9) 

Tbe concept of balance provides student affairs profassionala vitb 
a beginning for understanding and explaining tbe grovtb and 
development pbenomenon tbat occurs in late adolescence and early 
adultbood, especially during tbe college experience. Balance is a 
psycbosooial pbenomenon vbereby an individual assimilatea and 
ineorporatas new information and azperiencaa in order to satisfy 
exiating need deficits so as to puraue a atata of bomaoataaia. 
Balance ia a multi-faceted pbenomenon. It ia dynamic, active, and 
oontittttoua. It is botb conscious and unconscious* It ia personal. 
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Balance is a stata of balng — individuals nova througtt 
disaquilibriun saaking and utilising all luiovn and all availabla 
rasouroas in saareh of tranquility. 

For oollaga students tlia ooncapt of balanea maans that aaoh 
student individually makes the necessary adjustments and 
adaptations to optimisa his or her college experience. College and 
university professionals need to be avara of the turmoil and 
struggles that students encounter as they transcend a critical 
developmental phase in their lives — the college experience. 
No one theory or concept is unique to this phenomenon. It is the 
combination of theories and concepts that is distinctive. 
Together, the theories and concepts have their own meaning and 
define their own special contribution. For student affairs 
professionals, the concept of balance is a beginning. 
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